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　 Short-term fieldwork programs are popular with university students majoring in social studies. 
Students believe that they can learn how to do fieldwork and also at the same time experience being in 
another country, fostering in these student-researchers the “ability to recognize somebody else’s 
“everyday”” (Kusiak, 2008, p. 66).
　 Short-term university fieldwork programs are becoming increasingly popular again in some 
branches of the social sciences (Mullens, Bristow, & Cuper, 2012).  Many of these programs are being 
conducted in southeast Asia, including Indonesia (Guinness, 2012), Malaysia and Singapore (Glass 
2014), and Thailand (Marwick et al., 2013).  Not only are European, North American and Australian 
universities sending students to southeast Asia, but Japan does as well (O’Connell & Cripps, 2014).
　 Many of the programs in southeast Asia are hosted by local universities, some of which join with 
the visiting student-researchers to conduct joint research projects, such as the Australian National 
University project in central Java reported by Guinness (2012).  Other local universities provide 
students who work as volunteers to assist the visiting student-researchers with their fieldwork and 
language studies, such as the Nanzan Asia Program (NAP) (see O’Connell & Cripps, 2014); it is this 
second type of program that is the focus of this paper.
　 The advantages for visiting undergraduate student-researchers of having local students assist them 
with their fieldwork are immense.  Fieldwork can be “a very intensive and challenging experience ... 
because many unanticipated encounters arise during fieldwork, which the researchers did not see 
coming” (Bamu, De Schauwer, & Van Hove, 2016, p. 571).  Local students can help visiting student-
researchers prepare for and appropriately resolve these encounters.  Moreover, without these local 
students, most visiting student-researchers would find it very difficult if not impossible to meet local 
people, let alone begin to do their fieldwork.  As Schartner (2015) notes, “while international students 
generally desire and expect to form relationships with members of the host community (Sakurai, 
McCall-Wolf and Kashima 2010), student sojourners across a number of locations ... consistently 
report a lack of meaningful contact with host nationals (Merrick, 2004; Brown, 2009b)” (pp. 227―8). 
Yet it is precisely for this meaningful contact with host nationals that many students sign up for short-
term overseas fieldwork. “By forming friendships with those from the host country international 
students are able to gain insight into the minds and behaviors of local people and they begin to 
understand why people behave, communicate, and interact the way they do, thus previously 
unexplained behavior is put into context and can be interpreted more readily (Kim, 2001). ... They 
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learn what cultural values the new society stresses and what is socially approved or disapproved” 
(Hendrickson, 2016, pp. 52―3).
　 The success of short-term undergraduate fieldwork programs rests upon the relationships that the 
visiting student-researchers build with the local students.  Some researchers have proposed models of 
fieldwork that aim to facilitate a collaborative relationship between visiting student-researchers and 
local participants and volunteers, including collaborative geography (Lassiter, 2005), community 
geography (Hawthorne, Atchison, & Bruttig, 2014), and partnership fieldwork (Russell, 2006).  Other 
researchers have suggested models that structure relationships to reduce the distance between 
visiting student-researchers and local participants, such as the ‘friendship as a strategy of fieldwork’ (P. 
J. Pelto & G. H. Pelto, 1973), subsequently developed into the friendship fieldwork model (Cooley, 
2003).  The underlying assumptions of this model are “a belief in cultural relativity, human equality 
and interpersonal relationships as the basis of fieldwork epistemology.  We research the Other in 
order to better understand the Self, for there is no real distinction between the Self and Other” (p. 10).
　 For short-term undergraduate fieldwork programs that Japanese students participate in in 
southeast Asia, the friendship fieldwork model seems eminently suitable.  There is the possibility of an 
overlapping of identities between the visiting and local students (Chiener, 2002), a “blurring of 
boundaries between insider and outsider” (Alcalde, 2007, p. 143).  This is particularly the case when 
the two groups of students are relatively similar in terms of age, socio-economic background, ethnicity, 
gender, university major, interests and aspirations, and there is a mutual curiosity about each other’s 
country and culture.  A friendship fieldwork model may also help address the largely one-sided ‘grab 
and run’ process and inevitable asymmetries of power found in traditional fieldwork, replacing them 
with more equal processes of exchange, interchange and reciprocity (Hellier-Tinoco, 2003; Bamu, et 
al., 2016).  This would facilitate an exploration of each other’s life experiences, everyday lives, and 
consumer and popular culture of the visiting and local students’ countries, fostering in both groups a 
mutual curiosity about each other’s “everyday.”
　 Another significant advantage of the friendship fieldwork model is that it makes negotiating access 
to participants and research sites easier, a particular challenge in fieldwork.  With closer, more 
symmetrical relationships, the local students can act not as obstacles to access but rather as 
supportive facilitators increasing acceptance of the visiting student-researchers’ fieldwork projects, 
helping them interpret cultural and political issues (Campbell, Gray, Meletis, Abbott, & Silver, 2006) 
and leading to a deeper understanding of the field.
　 Through assisting them with their research, and through processes of exchange, interchange and 
reciprocity, local students can have an enormous impact on the fieldwork experiences of the visiting 
student-researchers.  Equally, the visiting student-researchers can have an enormous impact on the 
lives of local students, if only for the period during the fieldwork itself.  It cannot blithely be assumed 
that short-term undergraduate fieldwork programs will have an unequivocally positive impact on the 
local students and their community.  It is imperative to ask the local students about their experiences 
― what they found enjoyable and what problems they faced.  It is also sensible to ask these local 
students for ideas to improve a short-term fieldwork program, so that subsequent programs can 
address the problems that the local students have raised.  As Guinness (2012) notes, “Short-term 
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fieldschools involving a large number of untrained ethnographers ... raise important ethical issues in 
regard to our obligations to both host communities and our students” (p. 330).  He later adds, “The 
fieldschool thus raised a question common to all ethnographic fieldwork.  What benefits and damage 
does the fieldschool bring to the community ...?” (p. 334).  This paper seeks to investigate this issue by 
examining one case, that of the Nanzan Asia Program fieldwork program held in Thailand in the 
summer of 2016.
Case Study ― Nanzan Asia Program
The Nanzan Asia Program (NAP), which began in the 2001 academic year, is a four-week overseas 
fieldwork program offered by the Faculty of Policy Studies of Nanzan University, a mid-sized private 
university founded in 1949 and located in Nagoya in central Japan.  Second-year students in that 
faculty, mostly aged 19 or 20 years old, can choose to go to one of seven countries: China, Malaysia, 
the Philippines, South Korea, Taiwan, Thailand, or Vietnam.  Five programs are offered in the summer 
vacation and two in the spring vacation.  NAP has two main aims: to introduce policy studies students 
to fieldwork and to develop these students’ basic foreign language skills (Chinese, Malay, Tagalog, 
Korean, Thai, or Vietnamese).  Students receive credits for participating in the program.
　 Each year in August, as part of the Thailand NAP, about twenty second-year Nanzan University 
students go to Khon Kaen University (KKU) in northeast Thailand.  In the summer of 2016, 24 Nanzan 
students participated in the program, 16 female students and 8 male students, one of whom had lived 
in Thailand for three years.  For most of the other students, this was their first trip to Thailand, and for 
many their first trip overseas.  In their application essays, students indicated that they chose Thailand 
because they were interested in contemporary Thai society and culture, because Thailand is a 
Buddhist country, and because their seniors had strongly recommended the program.  Before going 
to Thailand, the Nanzan students met eleven times, to receive guidance about the NAP program, to 
decide their fieldwork topics and create research groups, to listen to lectures on southeast Asia, and to 
observe the presentations from the two spring NAP countries, Malaysia and Vietnam.
　 KKU is the oldest and largest university in northeast Thailand, established in 1966.  The hard-
working staff in the Japanese Studies section of the Department of Eastern Languages in the Faculty 
of Humanities and Social Sciences efficiently organize the Thailand NAP.  They arrange fieldwork trips 
and cultural activities, run the Thai language classes, and organize accommodation at the on-campus 
KKU guesthouse.  They also recruit and coordinate the 25 local student volunteers, or ‘NAP tutors’ 
who assist with Thailand NAP, all of whom major in Japanese.  Information about being a NAP tutor is 
posted in the Japanese Studies section, and applicants are selected by interview based upon their 
personality and suitability for the program.  If there are not enough tutors, the Japanese Studies 
faculty choose students.
　 The friendship fieldwork model is the implicit basis for interactions between the Nanzan students 
and NAP tutors.  These local students are central to the success of Thailand NAP.  Over the four weeks 
they are in Thailand, most of the Nanzan students develop a close bond with their Thai NAP tutors. 
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For the Japanese students, these NAP tutors provide a daily, close personal connection to Thailand. 
Each Nanzan student is allocated one local NAP tutor; they receive each other’s email addresses in 
April and are encouraged to contact each other, which most do.  During the program, the NAP tutors 
help the Nanzan students with their Thai language studies each afternoon after their morning Thai 
classes.  They also assist the Nanzan students with their fieldwork in innumerable ways, such as 
answering their many questions, finding documents and other sources and translating them into 
Japanese, helping draft questionnaires and translating them into Thai, distributing these 
questionnaires to friends and family, helping analyze the data, and acting as sounding boards for the 
Nanzan students to check their ideas about their fieldwork.  The NAP tutors also eat lunch (and often 
dinner) with the Nanzan students, take them shopping at the night markets, and escort them to the 
clinic and stay overnight in hospital if the Nanzan students become ill.
　 From KKU’s perspective, there are five main advantages to hosting Thailand NAP:
1. The program fosters interaction between students, both with Japanese students and also with other 
NAP tutors.  The NAP tutors can learn a lot from this interaction and many friendships can develop.
2. It enables the NAP tutors to understand different cultures as well as confirming what they do and 
do not know about these cultures.
3. It offers the NAP tutors, who come from all over Thailand, many opportunities to visit and learn 
about various cultural places in northeast Thailand.
4. It enables the NAP tutors to have various experiences which help them develop a better 
understanding of themselves.
5. It allows the NAP tutors to exchange their reflections and opinions about the experience through 
the program.
　 Thinking back over the years that she has been a coordinator of the KKU side of the Thailand NAP 
program, Professor Prawpan feels that NAP tutors should ideally have the following attributes.  Firstly, 
they should be cheerful, considerate and reliable, understand clearly what their role is, and be in good 
health.  They should be able to work hard and not give up easily, manage their time well, and diligently 
respond to the visiting students’ needs.  To do so, they should be willing to sacrifice their time and 
energy to support others.  Being able to work with other people, both Japanese and Thai, is also an 
important attribute for tutors to have, as is the ability to develop good relationships with people.  Being 
able to accept advice and comments from other people is essential, so as to resolve issues as they 
arise.  Tutors who can easily and quickly accomplish the tasks given to them are appreciated.  This 
often means that they must be able to adapt themselves to new environments, including being 
surrounded by people from different cultures.  Often, there are no teachers around when problems 
arise, so tutors who can ask questions when experiencing problems and solve problems on their own 
are the most successful leaders.  Finally, tutors who can speak and write clearly ― that is, who can 
communicate well with each other and with the Japanese students ― are particularly valued.
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The Present Study
While some studies have investigated the experiences of foreign students visiting another country for 
fieldwork, very few studies have been published which seek to understand the perspectives of the 
local students.  This paper seeks to fill that gap, exploring from the perspective of the NAP tutors how 
they see the Thailand NAP program.  There are three research questions:
1. What did the local Thai NAP tutors enjoy about Thailand NAP?
2. What problems did the local Thai NAP tutors experience communicating with the Japanese 
students?
3. From their perspective, what advice and suggestions do the local Thai NAP tutors have to improve 
the NAP program?
　 To answer these questions, at the end of the 2016 summer program, the NAP tutors completed an 
extensive questionnaire which asked for their perspectives on the Thai NAP program.  This 
questionnaire was written jointly by KKU faculty (Prawpan Pholboon) and Nanzan University faculty 
(Robert Croker), both of whom were responsible for the program that year.  The questionnaire was 
written in Japanese, and the NAP tutors wrote their answers in Japanese.  These questionnaire 
answers were analyzed by two native Japanese speakers at Nanzan University, one an adjunct faculty 
member (Mina Hirano) and the other a graduate student (Tomomi Sasaki), neither of whom have 
participated in Thailand NAP.  Permission to conduct this research was obtained from Nanzan 
University’s Faculty of Policy Studies and Khon Kaen University’s Faculty of Humanities and Social 
Sciences.
Results
The results of the questionnaire are presented in this section.  Firstly, an overview of the NAP tutors 
is presented, and then the answers to each of the three research questions are explored.
　 Of the 25 NAP tutors, twenty were female, three were male and two chose not to define their 
gender.  The average age of the tutors was 22, and most were in their fourth year (n＝16) or fifth year 
(n＝8) at KKU.  All were majoring in Japanese.  For twenty tutors, this was their first time to join the 
NAP program and for five tutors their second.  Six tutors had not been to Japan but nineteen had, 
either to study or to visit.
　 The NAP tutors were divided into 3 groups (Group A, Group B, and Group C) according to two 
criteria: whether they had been to Japan and whether they had previously joined the program as a 
NAP tutor.  Group A consisted of six tutors who had neither been to Japan nor been a NAP tutor 
before.  They were all female, four of them were in fourth year and two of them in fifth year.  Their 
strongest Japanese language skills were reading and writing.  In Group B were fourteen tutors who 
had been to Japan but had not been a tutor before.  Most were female, most were in fourth year, and 
most had travelled to Japan for study, staying for about one year.  As they had spent so much time in 
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Japan, their strongest Japanese language skills were listening and speaking.  Only five tutors made up 
Group C, who had both been to Japan and also joined the NAP program before.  Most were female, 
and most had travelled to Japan for travel rather than study so had stayed for only a short time.  See 
Table 1 for a summary.
Table 1: KKU tutors, divided by number of times being a tutor and travel to Japan
group Group A Group B Group C
been a tutor before no no yes
been to Japan no yes yes
number (n＝) 6 14 5
gender female＝6
female＝10
male＝3
undefined＝1
female＝4
undefined＝1
academic year
4th year＝4
5th year＝2
third year＝1
fourth year＝9
fifth year＝4
fourth year＝3
fifth year＝2
average time in Japan n/a nine months three months
main purpose of traveling 
to Japan
n/a
study＝11
travel＝1
travel and study＝2
travel＝4
travel and study＝1
Japanese level
（日本語能力試験）
Level 2＝1
Level 3＝1
Level 4＝3
Level 1＝2
Level 2＝2
Level 3＝3
Level 4＝5
Level 3＝4
strongest Japanese skills
reading
writing
listening
speaking
listening
(all others equal)
Source: Questionnaire, section 1, questions 1 to 7 (n＝25)
Pleasant experiences
To answer the first research question, “What did the local Thai NAP tutors enjoy about Thailand 
NAP?” three questions were placed in the questionnaire.  The first question asked how much the NAP 
tutors had enjoyed themselves, on a scale of one (‘not enjoyable’) to five (‘very enjoyable’).  About 70% 
of the tutors found the experience ‘very enjoyable’, the rest ‘quite enjoyable’.  Due to the small sample 
size, inferential statistics were not attempted, so the following results are indicative only.  Group A 
tutors enjoyed themselves the most (average＝4.83), then Group B (4.71) and then Group C (4.60). 
That is, students who were NAP tutors for the first time (Groups A and B) tended to enjoyed their 
experiences more than students who had done it before (Group C).  Also, students who had not yet 
been to Japan (group A) found the experience more enjoyable than students who had (Groups B and 
C).  These results are to be expected ― students who were spending a lot of time with Japanese 
people for the first time would almost certainly enjoy the novelty of doing so.  Those students who had 
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studied abroad in Japan, and those students who had done NAP before (Groups B and C), would also 
almost naturally feel that the experience was less exciting and so less enjoyable.
　 The second question asked the NAP tutors to explain why they had enjoyed themselves.  About 
half of the tutors indicated that they enjoyed the NAP program because they could participate in 
various interesting activities such as traveling, cooking Thai food, playing games, and dancing.  The 
NAP tutors often seemed to enjoy the NAP activities as much as or more than the visiting Japanese 
students, which inspired the shy Japanese students to let go and also enjoy themselves.  The other 
half of the Thai students indicated that they enjoyed being tutors because they could speak with the 
Japanese students every day, using the knowledge and proficiency of Japanese that they had acquired. 
For many, this was one of the big incentives for becoming a NAP tutor, particularly as Khon Kaen is 
relatively isolated, with few Japanese tourists coming through and only a handful of Japanese 
companies and Japanese people present there.
　 A number of NAP tutors were impressed by the Japanese students’ friendliness and their positive 
personality, and many tutors also mentioned that they enjoyed building relationships with the visiting 
Japanese students by spending time together and exchanging many things.  One participant who had 
never been to Japan and had never experienced the NAP program noted, “[I enjoyed tutoring] because 
we have the same interests.  For example, what we like, what kinds of food we like.” Such comments 
illustrate that many NAP tutors succeeded in finding commonalities with the visiting students.
　 The third question asked the NAP tutors what their best experience during the program was, and 
their reasons for that.  For more than 30% of NAP tutors, the best experience was sharing daily 
activities with the visiting students, such as eating together, shopping together, and travelling together. 
The most frequently used expression in the tutors’ answers was “together” (“ 一緒に ”).  For instance, 
one tutor from Group C mentioned that her best experience was “to do everything together” (“ 一緒に
なんでもやったこと”) and explained that such a feeling of togetherness was created by building 
relationships with visiting students through talking about a variety things other than just language. 
This shows that various activities including daily ones offer local students significant opportunities to 
create a sense of togetherness with visiting students, and this contributed to building understanding 
between local and visiting students.
　 “Relationships” was another keyword that appeared in many NAP tutors’ answers.  Two tutors 
wrote that creating mutual understanding was the best part of their NAP experience, and six tutors 
wrote that encountering and creating friendships with Japanese students was.  Some tutors also 
mentioned getting to know the visiting Japanese students’ personalities such as “ 温情 warm-hearted”, 
“ おもしろい fun to be with,” and “ やさしい kind”.  Another tutor indicated that the best part of the 
experience was getting to know Japanese students other than her partner.  Moreover, some 
participants found that building relationships could produce opportunities of Japanese usage.
　 Developing their Japanese language skills was also significant in and of itself for more than half of 
the tutors.  For instance, being a tour guide during fieldtrips was a significant opportunity for the 
participants to try out their Japanese proficiency.  Many indicated that talking with Japanese students 
itself was the best experience and practice for them.  On the other hand, four participants mentioned 
that teaching Thai to Japanese students was the best experience as it was their first time to teach Thai 
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to foreigners so it benefited both the NAP tutors and the Japanese students.
　 To sum up, three experiences were significant from the tutors’ perspectives ― doing activities 
together with the Japanese students, developing relationships with the Japanese students, and 
developing their own Japanese language skills.  Generally, tutors who had visited Japan and who had 
been NAP tutors before tended to emphasize relationships while less experienced tutors found more 
value in activities and language-related experiences.
Language problems the NAP tutors faced
The problems that the NAP tutors faced when they spoke with the visiting Japanese students in 
Japanese are presented in this section, to answer the second research question, “What problems did 
the local Thai NAP tutors experience communicating with the Japanese students?” These problems 
were explored because the main language used between the visiting and local students was Japanese, 
so almost all interaction was mediated in this language rather than Thai or English.
　 Two questions were placed in the survey to answer this research question.  The first asked if the 
NAP tutors had had any problems when speaking with the Japanese students, on a scale of one (‘never 
problematic’) to five (‘always problematic’).  Generally, most NAP tutors did not feel that there were 
many problems.  Naturally, the tutors who had not yet been to Japan faced the most problems (Group 
A; average＝2.50).  Those students who were NAP tutors for the first time (Groups A, and also Group 
B; average＝2.43) felt that they had problems more often than students who had been NAP tutors 
before (Group C; average＝2.20).  None of the students in Group C, who had studied abroad or 
travelled in Japan and had also previously participated in the NAP program, indicated that they 
experienced many problems.  Not surprisingly, these results suggest that previous Japanese language 
experiences played a role for each tutor.  No significant differences between males and females were 
found.
　 Most of the NAP tutors answered the second question, asking what kinds of problems arose when 
speaking with the Japanese students.  The main language problem that the local Thai students faced 
was a lack of vocabulary to support the visiting Japanese students with their fieldwork.  In the 
questionnaire, the NAP tutors wrote comments like, “I don’t know vocabulary” and “I couldn’t come 
up with the words at that moment.” That vocabulary would be the NAP tutors’ main challenge is not 
unexpected, as the visiting Japanese students were exploring topics such as the provision of rural 
health care, environmental regulations for transportation, and the practices of Japanese multinational 
corporations in Thailand, all of which require relatively specialized vocabulary that even many 
Japanese people would not regularly use.
　 Half of the NAP tutors who had neither been to Japan nor been NAP tutors before (Group A) 
mentioned problems with reception (i.e. listening), such as, “I didn’t understand words or vocabulary 
[that the Japanese students used]” and “I didn’t understand the language because the Japanese 
students spoke so fast.” Given this group’s relatively limited Japanese language experiences, these 
basic problems of reception are understandable.  On the other hand, many students who had been to 
Japan before but had not been NAP tutors (Group B) experienced the opposite frustration, that of not 
being able to explain their ideas in Japanese, noting “I can’t express what I want to say” and “I want to 
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talk in Japanese but I don’t know the words.” These students probably had higher expectations of their 
ability to communicate with the visiting Japanese students, so had hoped to be able to discuss the 
fieldwork topics.  However, as they had no experience being NAP tutors their expectations were 
perhaps too high.
　 Notably, none of the students from Groups A and C mentioned these production (i.e. speaking) 
problems, suggesting on the one hand that Group A students were simply overwhelmed just trying to 
understand what the Japanese students were saying, and that Group C students were proficient 
enough at Japanese to be able to work with the Japanese students somewhat easily, or had lowered 
their expectations.  Nonetheless, senior NAP tutors who organized many of the fieldwork activities, 
mostly from Group C, did have some trouble communicating electronically, noting “I failed to make 
arrangements [with Japanese students] through SNS.” As Japanese students often use slang, 
shortened words and symbols when they use SNS, and these conventions can change quickly, this is 
perhaps not surprising.
　 Although many of the NAP tutors faced challenges with language, some found ways to make being 
a NAP tutor a positive learning experience.  For example, one student noted that although she often 
had problems when she spoke Japanese with the visiting Japanese students, her motivation towards 
learning Japanese increased through the experience of being a NAP tutor.  Another student saw these 
gaps in her knowledge of Japanese as learning opportunities. “I asked the visiting Japanese students 
the words I didn’t know or I couldn’t remember.”
NAP tutor suggestions for a better fieldwork program in the future
In this section, what improvements the NAP tutors suggested to make the program better are 
presented, based upon their written comments in the questionnaire, to answer the third research 
question.  In the questionnaire, NAP tutors were simply asked to write as many ideas as possible to 
improve the program in the following year.
　 Overall, the NAP tutors were quite satisfied with the present program.  Nine of the 25 indicated in 
the questionnaire that they are happy with the program as it is.  One tutor wrote that she liked how 
the school organized the activities, and another responded that she really liked the present program 
and hoped it would continue in the future.
　 On the other hand, ten tutors proposed improvements.  Four mentioned that it would be nice if the 
program was a little longer, and another four wrote that they actually wanted to spend more time with 
the Japanese students, both of which are very reassuring suggestions.  To spend more time with the 
visiting Japanese students, one NAP tutor recommended increasing the regularity of existing 
activities, such as the Japanese students visiting the tutor’s Japanese classes more.  Another idea was 
to offer new activities, such as camping, which might be a unique opportunity for many of the 
Japanese students.
　 Some NAP tutors also suggested ways to improve the existing activities.  For example, in the final 
week of the program the visiting Japanese students presented the results of their fieldwork in 
Japanese to all of the local Thai students majoring in Japanese, including the NAP tutors.  However, as 
the Thai students were not familiar with the topics of the presentation, it was difficult for some of them 
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to understand the content.  To improve this situation next year, the visiting Japanese students could 
prepare a vocabulary list and distribute it to the local students through the Japanese instructors a day 
or two before these presentations.  The presenters could also use simpler Japanese during their 
presentations, glossing words that might be dif ficult for non-native speakers of Japanese to 
understand, and use charts, tables, pictures, and other visual media to more effectively present their 
results.  The Japanese presenters could also speak more clearly and slowly, and use body language 
more effectively.
　 A number of NAP tutors made recommendations to improve the program as a whole.  Two noted 
that the Thailand NAP program is organized in August.  This is during the summer break for Japanese 
students but at the beginning of the new academic year in Thailand.  Because the tutors are busy with 
their own classes at that time, they sometimes do not have enough spare time to hang out with the 
Japanese students, or felt stressed when they tried to be both good students and good tutors. 
Unfortunately, it would be difficult to change the period when the Japanese students could visit at this 
point.  Another issue was communication.  One tutor suggested that all of the visiting Japanese 
students should obtain Thai cellphones so that they could make and receive calls easily and cheaply in 
Thailand.  This might be possible, but with free wi-fi becoming increasingly available on the Khon 
Kaen University campus, many of the visiting Japanese students might prefer to rely on free SNS and 
communication services such as LINE.
　 Another NAP tutor wanted to know the schedule of her Japanese partner so they could more easily 
meet.  In the future, the Japanese students could be reminded to share this information with the tutors 
regularly; it could also be communicated easily to all of the NAP tutors through a shared LINE group. 
Finally, one student suggested that the program might be better if it was open to students in all 
faculties across Khon Kaen University and not limited only to Japanese majors, possibly as students 
from different faculties might know more about the visiting students’ fieldwork topics.  This may be 
true, but on the other hand having all of the NAP tutors come from the Japanese department has the 
advantage that they can all speak Japanese, are deeply interested in Japan and the Japanese students, 
and there is a shared history of supporting the visiting students within the Japanese department, so 
the existing arrangement might be better.
　 Some comments were also made about the behavior of the visiting Japanese students, which is 
important feedback to help prepare the Japanese students before they go to Thailand.  One tutor 
wrote that the Japanese students should pay more attention to their belongings in Thailand, and 
another mentioned that Japanese students should learn more about the culture and traffic rules of 
Thailand before the program begins.  A third tutor noted that some visiting students did not try to 
speak with Thai students during the field trips, instead only speaking to other Nanzan students.  All of 
these suggestions are very helpful, and will be used to more appropriately prepare the Nanzan 
University students for the 2017 summer Thailand NAP program.
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Discussion
The local student volunteers in the Thailand NAP program had a very positive experience working as 
NAP tutors.  Three experiences were particularly significant from the tutors’ perspectives ― doing 
activities together with the Japanese students, developing relationships with the Japanese students, 
and developing their own language skills.  Less experienced tutors found more value in activities and 
language-related experiences while students who had been NAP tutors before tended to emphasize 
relationships.  This suggests that participating in a program based upon the fieldwork friendship 
model socializes less experienced local student volunteers to appreciate the value of relationships and 
friendships.  It also indicates that the fieldwork friendship model is a powerful approach for developing 
relationships between visiting student-researchers and local student volunteers.  Rather than applying 
traditional asymmetrical types of relationships, creating more equal processes of exchange, 
interchange and reciprocity (Hellier-Tinoco, 2003; Bamu, et al., 2016) helped both the visiting and 
local students to explore each other’s life experiences and everyday lives, fostering in both groups a 
mutual curiosity about each other’s “everyday.” This ultimately provided both groups with insights 
into the minds and behaviors of others, so “they begin to understand why people behave, 
communicate, and interact the way they do” (Hendrickson, 2016, p. 53).  Just as the local NAP tutors 
had a significant impact on the fieldwork experiences of the visiting Japanese students, so did the 
visiting Japanese students have a positive impact on their NAP tutors.
Conclusion
As this is one of the first studies that has been conducted that has explored the experiences of local 
student volunteers, there is a need for further studies in other contexts.  These contexts might not be 
limited only to southeast Asian countries but also programs conducted throughout the world.  To 
gather better data, rather than using a questionnaire at the end of the program, volunteers could be 
asked to keep a diary throughout the program.  Asking the visiting student-researchers to do the 
same would provide a richer and more nuanced understanding of both sides’ experiences.  The goal of 
such studies should be to give voice to the local student volunteers’ views, which would allow their 
ideas and perspectives to be incorporated in future programs.  This would improve the quality not only 
of the student-researchers’ experiences, but importantly those of the local student volunteers as well. 
It is due to their hard work and thoughtful assistance that short-term fieldwork programs are possible.
Acknowledgements: We would like to thank the 2016 Thailand NAP tutors for working so hard to make 
the program a success, and also for sharing their reflections and experiences with us.
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Abstract
　 Participating in a short-term fieldwork program in a foreign country can provide university students 
majoring in social studies with an important opportunity to experience first-hand another culture and to 
learn the basic steps in doing fieldwork.  Many of these programs are hosted by local universities, which 
often provide local student volunteers to assist the visiting student-researchers with their fieldwork.  
Many studies have been published which explore the experiences of the visiting student-researchers; 
very few studies have been done which seek to understand the perspectives of the local students.  This 
study seeks to fill this gap.  Each year, as part of the Nanzan Asia Program (NAP), about twenty second-
year Japanese students from the Faculty of Policy Studies go to Khon Kaen University (KKU) in 
northeast Thailand for a four-week fieldwork program.  In the summer of 2016, 24 Nanzan University 
students participated in the program, assisted by 25 KKU students.  At the end of the program, these 
local students completed an extensive questionnaire which asked for their perspectives on the Thailand 
NAP program.  This paper reports the KKU students’ positive experiences, the problems they met, and 
how they felt Thailand NAP could be improved.
